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Purpose of the conference 

 

In numerous nations globally, the segregation of underprivileged areas is 
a significant challenge within the spheres of education and society. 
Experts advocate for the advancement of education and the dismantling 
of school segregation as viable solutions. To achieve this, the mere 
implementation of educational policies is insufficient. Instead, the 
engagement and collaboration of local entities and communities are 
imperative. 

The objective of the Inclusion4Schools Horizon 2020 EU project, which is 
the convenor of this conference, is to facilitate schools in disadvantaged 
locales in establishing robust connections with their surrounding 
communities. This initiative aims to foster solidarity and inclusivity 
within school communities across Europe. The collaborative efforts of the 
consortium members from Albania, Bulgaria, Hungary, and Slovakia 
enhance cooperation among educators, students, parents, social workers, 
municipal employees, civil activists, educational researchers, and 
policymakers. 

The conference served as a platform for researchers, practitioners, and 
policymakers to explore strategies for eradicating educational 
disparities. Participants shared region-specific exemplary practices and 
highlighted the additional benefits of collaboration. The conference took 
place in Budapest, Hungary on the 28th and 29th of November 2023. 

 
Pictures of the conference can be found here. 

 
 

                   

https://inclusion4schools.eu/
https://drive.google.com/drive/u/1/folders/15-0sgWiRUuQ6azd-QfKxrud9nWYN1DTC


 

 
 

Opening Session 
 

Transformative practices and knowledge sharing on the 
Inclusion4Schools portal 
György Mészáros - Eötvös Loránd University, Hungary (Inclusion4Schools project) 
 

Abstract 
The Inclusion4Schools portal’s fundamental objective is to foster the mapping 
and connecting of good practices and institutions. It aims to facilitate learning 
between institutions and different actors by building a network among them.  
The realisation of this objective fits in with the underlying concept of good or 
„transformative” practices developed in the project. The term “transformative 
practices” is used in the project rather than established good (best) practices. 
Behind this unusual terminology lies a critique of the current approach to good 
practices. The language of best or good practice in education is problematic 
(Fullan). The answer to the question of what practice is desirable in education 
cannot be derived from what is already measured and what actually works 
(Biesta). Thus, transformative educational praxis and practices refer to 
combining action with reflection. They are not recipes or activities that can be 
copied but rather practices that have been created in a specific context, in a 
particular process, and have worked in some way. It is not only the good 
practice itself that is important, but also the context and the process of its 
emergence and implementation. Other institutions or users cannot simply 
replicate the practice. Learning from the lessons and stories of others, they can 
create their own practices that are useful in their context and respond to their 
problems.  
The aim of the portal is not that institutions find quick answers by simply 
searching for solutions, but that they reflect on their own practice in a more 
complex way of sharing good practice, and thus build networks with other 
institutions.  
The presentation will outline the main features of such knowledge sharing in 
the portal (display of transformative practices, forums, workshops, good 
practice questionnaires etc.) and the existing ways of communication. It is 
challenging how the portal can promote such reflective sharing and to what 

https://inclusion4schools.eu/events/inclusion4schools-international-conference-2023/


 

 
 

extent the uploaded materials align with the concept of transformative 
practice. From the experience of the portal’s use, the presentation will offer 
ways to reinforce the functioning of the project’s innovative conceptual 
framework. 
 

 
 

Enhancing Teacher Education for Inclusion through Personalized 
Learning  
Stefanija Alisauskiene - Vytautas Magnus University, Lithuania 
 
Abstract 
Most countries follow the international education priority that is emphasized 
in UN Sustainable Development Goal 4: Ensure inclusive and equitable quality 
education and promote lifelong learning for all. Inclusive education is an 
integral component of ensuring quality education for all, however, it is still a 
challenge and unrealized wish for many people with diverse educational needs. 
In this paper, we focus on personalized learning (PL) based teacher education 
for inclusion. For few recent decades, education systems are undergoing a 
paradigm shift. Developments of education systems have changed from static 
and homogeneous structures of learning to dynamism, diversity, learner- 
oriented ones. The focus on a learner both on a student at school and on a 
student teacher as well as already working teacher has increased. Changes 
towards quality education for every learner require improved competences of 
teachers to be ready to work in the rapidly changing school. Generalized 
curriculum and teaching approaches based on everyone and relevant to no-one 
fail to meet student academic needs or fuel a passion for learning (Rose, 2018; 
Alisauskiene et al., 2020). Personalized teaching and learning guidesthe whole 
education system to the learner and changes in his/her role, moving from the 
user towards collaborating partner. PL includes several essential aspects: 
shared student’s and teacher’s responsibility for learning; good knowledge of 
the student as a learner; student’s involvement, linking the student’s learning 
with his/her experience; ensuring his/her motivation to acquire new 
knowledge and skills; effective use of information technologies ensuring PL 



 

 
 

infrastructure and adequate learning resources (Williams, 2013; Alisauskiene 
et al., 2020). Teacher education programs need to facilitate student teachers to 
experience the transformative impact of PL, so that they, in turn, can help 
future students to be confident, reflective, autonomous learners. Despite the 
fact that shift to PL in HE is an advanced process, the challenges are evident. 
Personalization cannot be implemented into HE study programs in its full scope 
as this would mean tailoring the overall learning content to the needs of 
individual student and, hence, departing from the general vision of the study 
program, its objectives and foreseeable outcomes (INTERPEARL, 2021). In most 
European countries, teachers and students still follow clear instructions as the 
traditional model is still supported by policies and practices of universities 
(Johnson et al., 2015). 
 

 
 

The evolution of School Social Work in a medium sized city of 
Switzerland (Winterthur) 
Clemens W. Pachlatko - Board of Education of the city of Winterthur in Switzerland 
 

Abstract 
Implementing new school social work services in Winterthur, including the 
political process and the popular mandate. 
  
School Social Work was introduced in Switzerland about 25 years ago and has 
been steadily professionalized over the years. In Winterthur, School Social 
Work has been established for 22 years. Initially, only a few schools could 
benefit from this service, and the tasks and role of School Social Work were 
vaguely defined. 
With its definitive introduction in 2007 and expansions in the years 2012 and 
2021, School Social Work has been continuously professionalized. The electorate 
has consistently approved of these expansions to a high degree. 
The genesis of this journey was a popular mandate that emerged, leading to 
the unanimous decision to establish School Social Work services across all local 
educational institutions. This marked a pivotal moment, triggering a 



 

 
 

comprehensive endeavor within the city administration to not only integrate 
this profession seamlessly but also to craft new administrative frameworks to 
support its growth. 
Every school within the city now benefits from the presence of dedicated 
School Social workers. The success of this implementation is underscored by 
the emergence of fresh hierarchical structures within the city administration, 
reflective of the newfound importance and prominence of School Social Work. 
One of the keystones of this evolving landscape is the visionary leadership of 
the Department Head responsible for overseeing the School Social workers. 
This leadership has translated into a deliberate and impactful focus on two 
critical domains: child protection and student mental health. Furthermore, the 
seismic shifts brought about by the global pandemic have prompted the School 
Social Workers to proactively address the mental health needs of students, 
showcasing its ability to adapt and cater to evolving challenges. 
In essence, this presentation captures the inception of this journey through a 
resounding public mandate, the strategic orchestration of administrative 
processes, and the culmination in a thriving educational ecosystem. Through 
its holistic approach, Winterthur's School Social Work model stands as an 
exemplar for regions aspiring to enhance the well-being of their student 
population through effective collaborative initiatives. 
 

 
 

Transformative process in further enhancement of IE in Serbia 
Marina Starcevic Cviko, Snežana Vuković - Enhanced Equal Access to and Completion of 
Pre-University Education for Children in Need of Additional Support in Education, 
Serbia 
 

Abstract 
Background  
Significant progress has been made in the implementation of inclusive 
education (IE) in Serbia since the introduction of legal reforms in 2009. Under 
the leadership of the Ministry of education, with UNICEF continuous support 
over the past years, reform measures have been taken focusing on developing 
a comprehensive institutional and policy framework for IE.  



 

 
 

These have included:  
• Abolishing categorization of children based on the one-off assessment 

of their abilities that lead to segregated education,  
• Introducing non-conditional enrolment in mainstream education  
• Introducing mechanisms of learning support for children at school, 

municipal and national level (Inclusive Education Teams in schools, 
Individual Education Plans, a municipal intersectoral-committees for 
additional support from education, health and social protection 
systems to pupils in all municipalities in Serbia, pedagogical 
assistants, personal companions, resource centers, etc.,  

• Increasing capacities and support to teachers and schools, including in-
service trainings, establishment of network of advisors for school staff, 
promotion of horizontal learning and peer support, establishment of 
the model education institutions as resources of know-how and good 
practices, assistive technology, drop-out prevention measures, etc.  

• Establishment of the Sector and Department in charge of human and 
minority rights in education in the Ministry of Education, which 
responsibilities include coordination, monitoring and further 
development of IE implementation.  

In the past 14 years, legislative framework continued to develop, strengthening 
the commitment to IE and enhancing the transition from the medical to social 
and educational model of disability. The reform was guided by the concept of 
inclusion as a process of addressing and responding to the diversity of needs of 
all children, youth and adults through increasing their participation in 
learning and reducing exclusion from the education, with the ultimate goal to 
eliminate it completely.  
During the last decade, the sustainability of the achieved results, further 
support and strengthening established mechanisms and continued and 
rigorous monitoring thereof remains critical. Stigmatization and resistance to 
IE remains a barrier, so continued awareness raising around the benefits of 
inclusive education for all children is critical.  
In mid-2021 the Government of Serbia adopted the Education Development 
Strategy 2030, which recognized the need for a full reform of the education 
financing system in line with IE provisions. Currently, the system is missing 
adequate funding and financing mechanisms for IE, as well as adequate and 
flexible financing models for the targeted measures aiming at the increase of 
efficiency, effectiveness, and equity in education, including the models of 



 

 
 

intersectoral financing of integrated additional support services for children. 
The Strategy identified that the local self-government units are lacking 
resources for the planning and financing of educational policy and that 
decentralization still poses many challenges. The level of economic 
development of a local self-government unit has a direct and significant effect 
on whether and to what extent additional learning support will be provided.  
Recognizing the need for further steps towards enhancing the inclusive 
education, the Ministry of Education, in partnership with UNICEF, and with the 
support of the European Union focused on the acceleration of inclusive 
education across Serbia in line with international standards and the Agenda 
2030. As the biggest donor in the area of education in Serbia, with important 
investments to the education reform, European Union funded “Enhanced Equal 
Access to and Completion of Pre-University Education for Children in Need of 
Additional Support in Education “project aiming to address existing gaps, and 
enhance equal access to and quality of pre-university education for children 
from disadvantaged groups. This is being done in comprehensive manner, 
ensuring transformative processes in multiple directions:  
Enhancement of legal, policy and institutional framework, and coordination, 
monitoring and evidence-based planning of IE Serbia is investing full 
compliance to UN and EU IE standards, and recognized the importance of 
strengthening IE institutional, legal and policy framework at local and 
national level. At the moment, further alignment of IE legal framework with 
international standards is ongoing, based on in-depth analysis which unveiled 
where further efforts are necessary so as to reach full alignment with the 
international standards and to accelerate the transformation. Inclusive 
Education Monitoring Framework is in the process of revision, as to develop IE 
monitoring framework for local level. It will be used to identify IE challenges, 
priorities, good practices and successes and for further policy making. The 
revised Framework aims at comprehensiveness and includes quality indicators 
in various areas of IE development and implementation (developing an 
inclusive culture at the local community level; development of local IE policies; 
institutional and inter-institutional support for the development of IE; human 
resources for IE development; assessment, support and monitoring of the 
provision of additional support to children from vulnerable groups; IE 
financing; IE monitoring and reporting). The framework takes into account the 
perspectives of various relevant actors at the local level infrastructure and 
human capacity constraints.  
 
 
 



 

 
 

Transformation of financing inclusive education  
The Education Strategy 2030 emphasizes that attention will be paid to further 
development of IE financing and management, as to implement the strategic 
vision of improved accessibility, equity, and openness of education. Allocation 
of funds, based on the identified needs of institutions or local authorities for 
support to additional needs of children, are planned, as well as the allocation 
of special targeted earmarked transfers/grants for institutions working in 
socially and economically vulnerable municipalities so as to create favourable 
conditions for access of all students to high quality education. At the moment 
the Feasibility study on IE financing is being created with the aim to inform 
development of the most appropriate model of IE financing. This is 
participatory process and includes diverse stakeholders. The situation analysis 
and the assessment of current IE financing in Serbia will feed recommended 
models and scenarios for IE financing.  
 
Transformation of teaching  
Findings of UNICEF research in addressing challenges in IE implementation 
show a need for reviewing efficiency and the role of special education 
(transformation), reinforcing linkages with mainstream education and other 
services, improving teaching competences and increasing understanding of IE. 
As identified that capacity of teachers and schools to absorb and apply new 
practices and knowledge has varied significantly, resulting in significant 
equity gaps, and with the aim to invest in future teachers, Ministry of 
Education has begun a dialogue on initial teacher training that should lead to 
changes of university curricula and teacher competences standards. This will 
subsequently result in university curricula reform and their alignment with 
curricular reform in pre-university education In past two years, the 
comprehensive training programme for education practitioners is developed 
as a new innovative in-service programme and has been accredited and are 
included on the Ministry’s list of professional development trainings of public 
interest. The capacity-building programme includes training, mentoring, and 
horizontal learning, updated to the latest international standards, knowledge 
and methodology.  
 
Transformation of schools  
Diverse support peer mechanisms for education practitioners are developed, 
such as online platforms, communities of practice, mentoring support, 
thematic and model school workshops and webinars, horizontal learning and 
exchange, professional events and support provided by advisors-external 
associates. They aim to accelerate absorption of contemporary inclusive 



 

 
 

pedagogy practices and disseminate know-how on teaching for every child and 
responding to diverse needs of class/group and children in it. Model schools for 
IE – six mainstream education institutions are being capacitated to become 
model institutions for IE; i.e., to be able to develop and disseminate innovative 
inclusive practices and implement horizontal peer-to-peer learning between 
education institutions, provide direct mentoring support for implementation 
of IE to mentees from other mainstream schools and develop material and 
learning resources on implementation of IE. Resource centres – One of the aims 
of the Education Strategy 2030 is the transformation of the role of special 
schools and enhancement of their role as a support to IE of children in need for 
additional learning support. Relevant laws and regulations envisaged that 
resource center is a mechanism of support to mainstream school, teachers, 
children in need of additional learning support and their families, to overcome 
barriers in the implementation of IE. With UNICEF support, Resource Centre 
Rulebook was adopted setting up a framework of resource center tasks, 
focusing on the additional learning support provision in the child’s natural 
environment and on support to mainstream schools. In 2022, 10 educational 
institutions have acquired the status of RC, and five RCs are selected to be 
provided with targeted support (capacity-building programme, provision of 
grants, and expert support) to develop their functions and practices, protocols, 
procedures and mechanisms for support provision and AT provision and 
management. Five RCs will become AT hubs covering the whole Serbia territory 
and serving as an AT library which provide children with the most appropriate 
AT products, after the process of assessment, matching, pairing and usage trial. 
This will enable more evenly distribution of AT. Those RCs – AT hubs, are 
equipped with diverse AT products, based on two analyses of children’s needs.  
 
Transformation of communities  
Raising awareness of professional and general public on IE as a quality 
education for all, as well as on the IE as the right of every child, and to create 
more conducive environment for social inclusion is being done through 
establishment of local networks for promotion of IE in 20 municipalities and 
will target general public at local level through awareness raising and capacity 
building activities. The local networks are consisting of all relevant 
stakeholders, including state institutions, academia, CSOs- parental, 
representing interest of children who need additional support, working in 
education, social policy and international development partners to benefit of 
the synergy of activities of all actors. Their role is to support the demand side 
(general public, parents), promote IE among public policy bodies, general 



 

 
 

public and advocate for monitoring, implementation and further development 
of IE at the local level.  
 
Transformation of attitudes  
The United Nations Committee on the Rights of the Child9 recommended that 
Serbia ensures full implementation of relevant existing laws prohibiting 
discrimination, including by strengthening public education campaigns to 
address negative social attitudes. According to the same report, the readiness 
of governance systems to facilitate meaningful and relevant child 
participation require improvements through developing greater 
understanding of child rights among civil servants, professionals, and 
governance bodies, and creating opportunities for youth participation in 
planning and monitoring of policy implementation.  
Communication of IE need a more directed approach and careful 
communication planning is necessary. Prior IE communication was not 
designed in a group-specific manner, creating confusion in the perception of 
IE. Long pauses in communication have led to obstacles in the perception of IE 
importance. Communication was more focused on the legal need to implement 
it, than on explaining what it is and how the whole society benefits from it. In 
that context, one of the key tasks is to improve the communication of the IE to 
different target groups, determining different tailor-made communication 
approaches. In that sense, communication of IE is one of the most important 
steps towards its full implementation.  
Social mobilization and changing social norms and attitudes actions include 
local public campaigns targeting local-level education, social protection, 
health institutions, LSGs (with the aim of promoting of good IE practices) and 
children and families in local communities, involving parents as active 
participants. Local media is having a prominent role in the promotion of 
information related to IE, while local leaders, influencers and community 
activists are involved in the design and implementation of the campaigns. 
These promotional actions are being realized in the same communities where 
capacity building activities are organised and local networks established in 
order to maximize the impact and ensure promotion at national level.  
All the efforts at national and local level are creating an environment of 
understanding about the importance of inclusive education, highlighting the 
benefits of recommended behaviours on the lives of children showing how it 
works in practice and how it transcends into all areas of life, beyond the 
education system. 

  



 

 
 

Session 2: Pioneering Policies & Practices Tackling 
Educational Inequalities in Europe  
 

Common features of pioneering policies and practices to tackle 
educational inequalities 
Andreas Hadjar - University of Luxembourg (PIONEERED project) 
 

Abstract 
The paper summarises preliminary results of an analysis of policies and 
practices in the framework of the project PIONEERED on measures to reduce 
educational inequalities in terms of systematic variations in access to and 
uptake of education along certain axes of inequality and intersectionalities. At 
the core of the presentation, certain common features of such policies and 
practices that have been identified in the PIONEERED researchers in their 
countries (Finland, Germany, Hungary, Lithuania, Luxembourg, Norway, Spain, 
Switzerland) are presented. Such features include providing more 
comprehensive and inclusive educational settings, bridging formal and non-
formal education and addressing language issues. 
 

 
 

Mitigating educational inequality by interlinking formal, non-formal 
and informal education – experiences from alternative educational 
programs in Spain and Norway 
Susana Vázquez-Cupeiro, Alejandro Montes - University Complutense of Madrid, Spain 
(PIONEERED project), Solvejg Jobst - Western Norway University of Applied Sciences, 
Jan Skrobanek - University of Bergen, Ivan Tokheim - Western Norway University of 
Applied Sciences, Norway 
 

Abstract 
The discrepancy between formal educational practice in school and informal 
education in the living environment of children and young people is considered 
one of the main causes of educational inequality and later disadvantage in life. 

https://www.pioneered-project.eu/
https://www.pioneered-project.eu/


 

 
 

Research across countries shows that schools alone are not able to provide 
education for all. They must open up institutionally, didactically and in terms 
of content for tackling educational inequality and disadvantages. Non-formal 
educational actors can play a central role here bridging formal school 
education and informal education. But what form can such cooperation take in 
order to provide all young people with a promising and subjectively 
meaningful education? The following article discusses this question from a 
comparative Spanish-Norwegian case perspective. Based on data from the 
Horizon 2020 project PIONEERED we present two alternative educational 
practices that aim to motivate at-risk youth to master formal schooling - 
namely Second-Chance Schools in Spain and TAM (Safety, Responsibility 
Mastery) in Norway. Although both practices are anchored in different national 
educational and socio-political contexts, they show striking similarities in 
terms of mediating formal, non-formal and informal education in tackling 
educational inequality. In following a non-compensatory approach both 
practices succeed in re-engaging vulnerable students, recognising their needs 
and abilities, and providing them with new learning opportunities. 
 

 
 

Educational policies tackling inequalities in Europe: A comparative 
analysis 
Juliette Torabian - University of Luxembourg (PIONEERED project) 
 

Abstract 
Equal education systems play a significant role in rendering societies more 
inclusive and sustainable by creating the basis for social mobility, political 
participation, and wellbeing for all. Systematic disadvantages for some social 
groups in access, participation, uptake in education, though, remain among the 
main challenges of education systems around the world and in Europe with 
adverse impacts on social cohesion, mobility and overall prosperity of 
societies. Therefore, one of the foremost goals of education policy is to 
mitigate these inequalities and to tackle social inequalities through 
education. 
As part of the EU-funded H-2020 PIONEERED, a main focus of research has been 
on policy discourses and designs across 9 European countries that aim to tackle 

https://www.pioneered-project.eu/


 

 
 

educational inequalities. Although all educational policies are aligned with 
the Regional European policies and guidelines, contextual (political, social, and 
economic settings) and education systems differences play important roles in 
the formulation and enactment of policies that tackle educational inequalities 
in any given European country. 
This paper provides an overview of pioneering educational policies tackling 
educational inequalities across 9 countries in Europe, while depicting the 
contextual challenges and assets in realising these policies through system 
reforms and practice change. 
This paper is relevant to policymakers in Europe and elsewhere, providing a 
comparative analysis of the pioneering educational policies. It is also relevant 
to educational institutions that aim to ensure equitable access, uptake and 
opportunities for all learners. 
 

 
 

Educational inequalities and the recent policy and practice responses: 
reflections on the cases of Switzerland and Luxembourg 
Andreas Hadjar, Juliette Torabian - University of Luxembourg (PIONEERED project) 
 

Abstract 
A main priority in creating social cohesion in Europe is equity in access, 
participation, and achievement across different levels of education from early 
childhood (ECEC) to Higher education. In line with this, the EU-funded project 
PIONEERED (2021-2024) examines pioneering policies and practices tackling 
educational inequalities across 9 EU countries. Bringing 13 universities 
together, PIONEERED draws on an innovative framework, i.e., an integrative 
multilevel, intersectional, life-course approach (MILC), to identify practices 
and policies designed to decrease inequalities at different levels, at different 
educational stages and transitions between them in a comparative and 
consistent manner. 
The aim of this paper is twofold: firstly, it draws on the research outcomes of 
PIONEERED providing an overview of the current educational inequalities in 
Europe with a focus on two of its richest small countries, i.e., Luxembourg and 

https://www.pioneered-project.eu/


 

 
 

Switzerland. Secondly, this paper reviews some of the pioneering policies and 
practices that are adapted in the context of Luxembourg and Switzerland based 
on PIONEERED public deliverables on stakeholders’ perspectives, and policy and 
practice analysis. 
 

 
 
 
  



 

 
 

Session 3: Clustering between projects and initiatives to 
reverse inequalities  
 

Key Inclusive Strategies for Life-Long Learning (KIDS4ALLL) 
Anikó Bernát – Tarki Social Research Institute, Hungary (KIDS4ALLL project) 
 

Abstract 
The presentation introduces the Horizon project "KIDS4ALLL", The KIDS4ALLL 
learning method draws on knowledge acquisition skills training and attitude 
transfer to convey lifelong learning competences as a whole within a 
collaborative and co-creative learning process. As a response to the 
educational needs of children, in particular of migrant and ethnic minority 
children, and of educators as pathfinders for continuous lifelong and life wide 
learning, the project is grounded on three Key Inclusive Development 
Strategies (KIDS) towards LifeLongLearning (LLL), which represent the specific 
objectives of the project. The KIDS4ALLL learning method provides for a 3-phase 
learning path, that envisages firstly theoretical knowledge acquisition, 
followed by secondly a skills training on how to transmit the learned to peers, 
and thirdly a co-creation phase where the pilot participants, life long learning 
produce their own learning contents to consolidate and transfer competences. 
The project dedicated approximately one and a half year to the pedagogic and 
technical preparation of the learning method. The 1 year long pilot phase 
represents the core of the KIDS4ALLL initiative and is implemented with an 
estimated total of 1000 pilot participants (TG1 and TG2) in formal /non-/in-
formal learning contexts in 16 locations of 8 countries inside and outside 
Europe. The presentation provides some lessons learnt from the pilot, with a 
special focus on Hungary. 
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What does mathematics have to do with arts education? - An 
exploration of socio-economic conditions and needs for STEAM 
education  
Elisabeth Unterfrauner, Claudia Magdalena Fabian - Centre for Social Innovation, 
Austria (RoadSTEAMer) 
 
Abstract 
A promising approach to counteract persistent inequalities in STEM education 
(Science Technology Engineering and Mathematics) is to integrate these 
subjects with creative arts (‘A’ in ‘STEAM’) to allow for more inclusive and 
holistic teaching practices. To foster these integrative approaches, the Horizon 
Europe project ‘ROAD-STEAMER’ develops a STEAM roadmap for science 
education. 
In this context, a study on wider socio-economic conditions and needs of STEAM 
education has been conducted to detect mechanisms of unequal participation 
and attainment in STEM in Europe. The exploration of these needs and contexts 
is methodologically based, firstly, on desk research including literature review 
and secondary data analysis and secondly, on a co-creation workshop. 
The results indicate that STEAM participation and achievements are still 
heavily impacted by the family’s socio-economic condition as well as their 
educational and science capital. Intersectional aspects such as gender, 
migration background, add to the under-representation of diverse groups. 
Thus, there is a need for widened socio-cultural participation and 
deconstruction of STEAM stereotypes. In addition, instead of looking at the 
phenomenon from the “leaky pipeline” perspective, where certain groups of 
people drop out, the shift is towards a “hostile obstacle course” placing the 
focus away from individuals onto systematic barriers at different levels. 
In times of complex challenges like climate change and loss of biodiversity, 
there is not only the need for more scientists but also for a more positive 
attitude and advanced understanding of science by society. Different 
mechanisms can improve the attitude toward science and interest in science; 
some of these are (diverse) role models changing the image of science, 
increased science communication, and stakeholder involvement at schools 
linked to dealing with real-life, tangible problems. From the industry side, the 
demand for STEAM graduates is high and is expected to increase in the future 



 

 
 

with digital skills playing a crucial role. However, it is not only “technical 
skills” that are needed but also their combination with “soft skills” such 
intercultural understanding, as the study concludes. 
 

 
 

iRead4Skills: developing reading skills and habits to improve people's 
lives 
Raquel Amaro, Susana Correia - NOVA University Lisbon, Portugal (iRead4Skills project) 
 

Abstract 
Reading skills are essential to acquire technical and scientific knowledge. This 
is especially relevant in the context formal education and training contexts, as 
Adult Learning (AL) and Vocational Educational Training (VET), and in practical 
and empirical work contexts, such as when companies provide information 
and/or written information or instructions to their workers. People with low 
literacy skills are less able to acquire and maintain transversal and durable 
skills needed to stay apace with the changing job market and to lead 
meaningful and complete lives. However, promoting and motivating reading 
habits and skills in adults is quite challenging due to the lack of dedicated 
and/or adequate reading materials. 
Supporting the adoption and diffusion of innovation in adult training, the 
iRead4Skills project aims to promote the development of reading skills through 
an innovative intelligent system that evaluates texts complexity and suggests 
reading materials adequate to the user reading level, which can also be used 
by trainers in the creation or adaptation of texts with the appropriate level of 
complexity for their individual students. 
This means contributing to upskilling and reskilling of people; to developing 
their flexibility and adapting abilities, including staying apace with new skills 
related to technology; but also to new educational strategies related to formal 
education, responding to individual and social needs, and boosting adults 
motivation and participation; and to innovative and inclusive education 
systems, using digital technologies to provide quality training. 
 

https://iread4skills.com/


 

 
 

 
By combining an interdisciplinary team, the iRead4Skills project will 
contribute to groundbreaking research and innovation in several key areas:  

• Assessing the response to specific needs from the AL communities 
involved and devising ways to evaluate results to inform proposals for 
employers and policy makers.  

• Developing new complexity measures and base data sets.  
• Testing and developing Natural Language Processing systems directly 

with end-users.  
• Promoting the use of Art and Culture as a means to develop fundamental 

and transversal skills. 
 

 
 
 
  



 

 
 

Session 4: Educational Common Spaces. Passing through 
enclosures and reversing inequalities  
 

Nowtopias and Ontostories from the Educational Commons reverse in 
Greece 
Ioannis Pechtelidis, Ioannis Kozaris - University of Thessaly, Greece (SMOOTH project) 
 

Abstract 
In this paper we will present the results of several action research studies 
carried out in Greece and discuss them in relation to the literature on 
educational commons. The present study is part of the EU-funded research 
project SMOOTH (Horizon 2020, https://smooth-ecs.eu/ ), which introduces the 
emergent paradigm of the ‘commons’ in the field of education. The research 
questions raised in this project are the following: - Can educational commons 
address inequalities? - In what ways can educational commons contribute to 
addressing inequalities? Through the implementation of the case studies in 
the educational field we sought to make an OntoShift to the commons. The 
purpose of this shift is to explore whether the ontology of the commons is more 
inclusive and beneficial for the individuals involved in the sense that it 
promotes equal freedom for all in the here and now. A broad objective of the 
studies is to investigate how educational commons are constructed in practice 
in formal and non-formal educational settings. Particularly, the commoning 
practices are examined at two interrelated levels, those of a. decision making 
processes, and b. learning practices. On the whole, we will discuss the 
literature on educational commons based on the data from the case studies of 
the Greek context of the SMOOTH project. 
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Sharing, caring and cooperation: negotiating core values of the 
educational commons in pre-school education 
Elena Viseri, Angeliki Botonaki - University of Thessaly, Greece (SMOOTH project) 
 

Abstract 
What are the requirements for pre-school children in order to cooperate for a 
common goal? In which ways do they share not only objects but also ideas, time 
and space? What sort of daily routines and practices foster equal participation 
and help shape a democratic learning environment? 
In our presentation we will focus on the outcomes of two case studies that 
were designed and implemented within the EU funded Horizon2020 research 
project: Passing Through Enclosures and Reversing Inequalities Through 
Educational Commons (SMOOTH). The case studies took place in two different 
kindergartens in northern Greece, with the participation of 55 preschool 
children over a period of one year. The design of the case studies was based on 
core values of the educational commons such as cooperation, sharing and 
caring. The aim was to address inequalities, challenge adultism, strengthen 
children's rights, and create a safe space where children can realize the active 
role, they can play in shaping their surrounding environment. 
The school community negotiated relations, values and ideas through group 
games, imaginary scenarios with problem solving, interactive storytelling, 
interventions on Active Listening and Conflict Resolution, discussions in 
plenary and art practices. According to the results of the case studies, children 
showed remarkable possibilities of cooperation, sharing, caring and self-
acting, when they formed the rules themselves or when they had a common and 
creative goal to achieve. Also, in this educational context, adults and children 
acted on an equal basis as peers and actively participated in co-shaping and 
maintaining their community. 
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Big Bang School in SMOOTH project 2022: holistic threshold of learning 
in the nature and in the community 
Argyro Moumtzidou - University of Thessaly, Greece  
 

Abstract 
The innovation of the Big Bang Sikinos project lies in building an open cross-
community through sociocultural learning tools, naturalistic principles while 
focusing on the reflective and critical thinking. An open, no formal paradigm 
of learning, called Harmonisation is an educational paradigm based on nature, 
by nature and with nature that aims to contribute in a communal learning 
path. ‘Harmonisation curriculum empowers the educational commons using 
holistic and transdisciplinary approaches, providing the participation of the 
local actors, institutes, families, citizens, students and educators. We aim to 
present the participation of the School of Nature and the Big Bang School in the 
Sikinos project by creating a community in the island ı More specifically, it 
seems that we dispose tools as peer-to-peer government, linguistic and 
cultural empathy, tables of love, sustainability projects, active hearing, 
meditation, reflection team practices and self-reflection. Our tools create a 
continuum between family, children, educators, local community, institutions 
and the researchers. We will demonstrate how all of the above create 
emotional thresholds of a precious socio-cultural learning. For the research, 
we used different methods of data collection such as pedagogues and parents 
diaries, observations of the researchers and the academical responsible of the 
program, questionnaires, videos and photos, open discussions with the children 
and the families. 
  



 

 
 

Session 5: The practitioners of inclusion; science for 
society navigating barriers and inverting disparities  
 

Forms and challenges of cooperation between Roma children and 
schools in Hungary: Results of recent fieldwork in three locations  
Jekatyerina Dunajeva - Assistant Professor at Pazmany Peter Catholic University, 
Research Fellow at HUN-REN Centre for Social Sciences, Hungary. Principal 
Investigator at Public Policy and Management Institute (PPMI), Lithuania 
 
Abstract 
This paper presents the findings of a recent research that inquired about 
potential forms of collaboration between schools and Roma parents. The 
research departs form the assumption that children who face multiple and 
intersecting forms of discrimination (e.g., due to their low socio-economic 
background, minority status and alike) perform better in school if their parents 
are actively involved (e.g., Cabrera et al. 2002; Boethel 2003; Bernard 2004). 
Despite persistent underachievement of Roma students in education, the 
barriers and opportunities to establishing fruitful collaboration with Romani 
parents in schools of Eastern European countries is an understudied topic. This 
research set the goal of unpacking this topic through desk research, online 
surveys and multi-site fieldwork that took place from September of 2022 until 
April 2023. The paper presents the findings of the research project, including 
best practices and barriers of teacher—Roma parent relationship, while 
discussing the importance of power dynamics, trust, shame of poverty and the 
role of leadership. The paper also highlights the role of “cultural brokers”, who 
act as bridging figures between the Roma parents and the school (Chrispeels 
and Rivero 2001; Wauters et al. 2015), as well as the role of non-formal 
institutions that together with the school can form an “educational eco-
system,” facilitating the establishment of better rapport between Roma 
parents and the school. 
 

 
 



 

 
 

Education of students with disabilities in the perspective of cruel 
optimism. About unfulfilled promises in the education system 
Tomasz Kasprzak, Dorota Prysak - University of Silesia in Katowice, Poland 
 
Abstract 
The analysis of phenomena occurring in the educational space is not an easy 
task, especially when it concerns such complex issues as joint education of 
students with special educational needs. The purpose of the speech is to 
propose the term "cruel optimism" - as an analytical perspective for policy 
towards people with disabilities in Poland in the area of inclusive education. 
On the basis of interviews with teachers, the promises that were made and 
how they actually translated into the educational situation of people with 
disabilities will be presented. Considering education as a promise leads to the 
question of its value for people with disabilities and their families. The speech 
will show that students with disabilities face many barriers related to the 
implementation of their rights, in particular with regard to inclusive 
education. These barriers mean that many people in Poland, including parents 
of children with disabilities, consider education in special schools when 
considering the appropriate learning conditions for a child with disabilities, 
and thus choose a segregated model of education, and then also a segregated 
labor market based on on employment in sheltered workshops. 
 

 
 

Beyond ‘foreign student’ category and intragroup variability: the 
educational achievement of students of immigrant background 
entering secondary education in Portuguese schools 
Teresa Seabra, Ana Filipa Cândido - University Institute of Lisbon, Portugal 
 
Abstract 
The official data published annually by the Portuguese Ministry of Education 
and Science (PMES) on students of immigrant origin refers to citizenship 
status. This data does not consider the students with Portuguese citizenship of 
immigrant origin or those who acquired the host country citizenship (the 



 

 
 

descendants of immigrants). As a result, it does not allow us to grasp the real 
migratory diversity in Portuguese schools. The present study realizes a broader 
comprehensive picture of this reality using microdata provided by PMES with 
information on the student and parents' countries of birth that enables the 
identification of the descendants of immigrants. The data covers all the 
students enrolled in primary and secondary education in Portugal (2019/2020), 
allowing us to embrace an extensive methodological approach never used in 
Portugal to study the descendants of immigrants and their educational paths. 
Until recently, the only data available at the national level was based on 
students’ citizenship. 
In this paper, we focus on the situation of students of immigrant origin 
entering secondary education (10th grade) regarding their educational 
achievement, measured by no. of retentions during the school path. The main 
objective is to go beyond the ‘foreign student category’ and deepen the 
scientific knowledge about the descendants of immigrants by tracing their 
socio-demographic profile, exploring intragroup variability, and relating it to 
their school achievement. For this purpose, we start by comparing the students' 
educational achievement according to the categories based on 
(national/foreign) and the categories determined by the country of birth of 
their parents (native/immigrant origin). Secondly, we explore intragroup 
variability by comparing educational achievement using subcategories related 
to generational status (first and second generations), the type of ancestry 
(single or mixed national origin) and national origins (the 18 with the highest 
share of students). Lastly, we use parents' educational attainment level to 
explore whether the gaps we identified in these comparisons persist when we 
control for parental educational attainment. 
 

 
 
  



 

 
 

Teachers’ perceptions of and attitudes towards a project for inclusive 
education – A case study from District 8, Budapest 
Borbála Lőrincz - Tarki Social Research Institute, Hungary 
 

Abstract 
The Inclusive Kindergartens project was launched in the first half of 2021 in all 
municipal kindergartens of District 8 in Budapest. The aim of the project was 
to reduce the segregation of Roma and disadvantaged children in the 
kindergartens through administrative measures, pedagogical innovations and 
improvements in communication and funding. Research was conducted for a 
year and half using various qualitative methods to investigate the impact of 
the project on the target groups, especially local teachers. 
Our research found that the desegregation objectives of the project did not 
become clear to all kindergarten staff throughout the research period. Many 
teachers thought that instead of Roma and disadvantaged, children of foreign 
origin or those with special educational needs should be targeted by inclusive 
measures. With regard to attitudes towards the project’s implementation, we 
found that some changed, while others remained consistent during the 
research period. With time, processes became more transparent and 
predictable, and the sense of security and motivation of the participating 
teachers increased. On other the other hand, some uncertainty and concerns 
about work overload have not decreased. 
We aim to interpret these results in the social, political, and historical context. 
In Hungary, inclusive education of children from different social backgrounds 
and cultures is not a central issue in pedagogical discourse, training, or 
educational policy at the local or national level. In addition, the role and 
responsibility of teachers and institutions in successful inclusion are also less 
thematised in professional/public discourse. Moreover, the most challenging 
struggles identified by kindergarten staff, such as teacher shortage, are 
connected to systemic dysfunctions. However, structural issues were also 
perceived on the local level by teachers, who rarely made suggestions for a 
wider context than their district. 
 
  



 

 
 

Session 6: Inclusion4Schools 2nd Policy Roundtable 
Moderator: Péter Krasztev - Regional Centre for Information and Scientific 
Development 
 
Some days ago, the EU Parliament voted a proposal for and transferring 
competencies from the member states to the EU level in 65 areas, including a 
significant expansion of shared competencies, which would cover seven new 
areas: foreign and security policy, border protection, public health, civil 
defence, industry, and education. Now, let’s imagine that the EC accept this 
proposal. This would substantially change the overall atmosphere in the EU. I 
would like to use the opportunity provided by this roundtable to tackle some 
of the possible perspectives such change could bring about – strictly from the 
perspectives of our project. So, the framework of the discussion will be the 
question: how a common EU educational regulation would facilitate the 
development anti-segregation activities, school inclusion and providing equal 
opportunities. And how the preliminary policy suggestions formulated in the 
2.0 Policy Brief would function under a common educational umbrella of the 
European Union?  
 
Recommendations proposed for discussion - Please, choose one of them and 
share your vision on how the unified EU education policy might influence the 
given aspect  
research methodological issues: 

• 1) Initiate a European policy or strategy to enhance the use of a 
standardized and comparable measurement tool on the member 
state level to measure the socioeconomic background of children 
(e.g. at competence tests, sensitive data). 

• 2) Encourage collaboration between countries and international 
organizations to address educational inequalities on a global 
scale. Share best practices and research findings to inform policy 
development. 

• 3) For the methodological standardisation and territorial 
adaptation of qualitative research, develop a supportive 
environment with knowledge-sharing portals, repositories, 
toolkits, international workshops. 

 



 

 
 

school-related issues:  
• 1) Provide financial and logistical support for community-based 

education activities and teacher training for local community 
members. 

• 2) Encourage collaboration between countries and international 
organizations to address educational inequalities on a global 
scale. Share best practices and research findings to inform policy 
development. 

• 3) Promote policies that facilitate cross-sectoral communication 
and mutual support among educational institutions, cultural 
institutions, social services, child protection agencies, health care 
providers, and local civil society organizations. 

• 4) Teacher Agency Recognition: Recognize teachers as 
professionals with agency in shaping educational policies. 
Encourage policies that empower teachers to contribute to 
research and policy development processes, thus initiating the 
recognition of their professional agency. 

• 5) Investigate existing legally binding school evaluation types to 
determine their alignment with OECD and EU recommendations. 
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